Colorado State University — Pueblo Academic Program Assessment Report for AY 2012-2013 Due: Junel, 2013

Program: General Education Tutoring Center: Math Science Date: May 23, 2013

Completed by: Robert Wisner, and Pam Chambers

Assessment contributors (other faculty involved in this program’s assessment): Not Applicable

Please complete this form for each undergraduate, minor, certificate, and graduate program (e.g., B.A., B.S., M.S.) in your department. Please
copy any addenda (e.g., rubrics) and paste them in this document, and return it to Erin Frew, erin.frew@colostate-pueblo.edu as an email

attachment before June 1, 2013. You’ll also find the form at the assessment website at http://www.colostate-

pueblo.edu/Assessment/Resources/Pages/default.aspx. Thank you.

I. Program student learning outcomes (SLOs) assessed in this cycle, processes, results, and recommendations.

A. Which of the | B. When C. What D. Who was E. What is F. What were | G. What were the | H. What
program SLOs | was this method was assessed? the the results of | department’s changes/improvements
Were asse_ssed SLO last used for Please fully expected the conclusions about | to the program are
during this assessed? | assessingthe | describethe | achievement | assessment? | student planned based on this
?yCIE? Please SLO? Please student level and performance? assessment?
include the include a copy | group. how many
outcorr_le(s) of any rubrics students
verbatim from -

used in the should be at
the assessment .

assessment it?
plan.

process.
1. 2012-2013 | GET Center All students | The base- In the baseline | It is clear that We will continue to
Students will is the base- | Math/Science | who received | line level is | year, Fall while we are near | implement the best
evaluate line year Student tutoring in not defined | satisfaction reaching our short | practices for math/science
tutoring for Satisfaction the week of in the was measured | term goal of 90% | tutoring as well as explore
sessions as assessment | survey (See 11/26/12- assessment | at 91.2%. In satisfaction. It is new avenues to meet the
being helpful Appendix 1) 11/30/12 plan; the Spring it felt that the changing needs of our
via a student (N=36), and | however, it | was measured | instrument used student population. The
satisfaction 4/22/13- calls for a at 87.2%. For | was insufficient to | Assessment Plan will be
survey. 4/26/13 90% level in | an overall provide a revised for the 2013/2014

(N=18) were | the second annual rating | meaningful academic year.
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asked to year and a of 89.2% analysis, and
complete an | 95% level in actionable data.
evaluation of | subsequent
their tutoring | years. A
session helpful
immediately | session is
following rated by the
completion student as
of the session | “Agree” or
“Strongly
Agree”
2. 2012-2013 | Student All tutors The base- In the baseline | While there is Many of the tutor
Tutors will be is the base- | Employee were line level is | year for the obvious room for | deficiencies can be
evaluated each | line year Performance assessed by not defined | Fall semester | continued addressed by a more
semester per for Evaluation the GET in the the tutors improvement we | strenuous training
the Student assessment | (See Appendix | Math/Science | assessment rated on are close to program. In addition,
Employee 2) Coordinator | plan; average rating | meeting our 2012-2013 was a year in
Performance attheend of | however, it | of 4.31. Inthe | overall goal. The | transition. Many of the
Evaluation tool each calls for spring the drop in evaluation | issues affecting our
provided by semester 80% of average rating | scores can be performance this year,
Student (Fall: N=26, | tutorsto was 3.75. attributed to the primarily those that are a
Financial Spring: meet Overall the increased direct result of change in
Services at N=20) minimum average rating | familiarity of the leadership, should be
CSU - Pueblo. requirements | for the year supervisor with minimized in future.
(@ minimum | was 4.03. The | the evaluation
overall retention rate | polices on
rating of 4 of | among tutors | campus.
5) in the was 90% fall
second year | to spring with
and a 90% a similar
of tutors in number
subsequent projected to
years. In continue into
addition, we | next fall.

expect tutors
to be
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retained by

our service

at a rate of

80% in the

second year,

and 90% in

subsequent

years.
3. 2012-2013 | Data Students who | The base- In the baseline | We have a high To address the problems
Students who is the base- | collection place at the line level is | year 95.3% of | success rate discussed, primarily the
actively line year D1 level for | not defined | those who among those who | issues related to student
participate and | for math, who in the completed the | complete the completion of the prep
complete the assessment actively assessment | ACCUPLAC | program; however | course, we will
ACCUPLACE participate in | plan; ER prep we also suffer investigate alternate
R preparatory and complete | however, it | program from high avenues for content
program will the calls for an increase their | attrition. delivery, including digital
increase their ACCUPLAC | 85% of placement. Relatively few of | methods. These systems
math placement ER Prep students who | (This is the those who enter will allow the student to
from the D1 program. (25 | complete the | historical data | the program access the content on a
level, which is students ACCUPLA | as no students | complete it. less structured, more
the lowest level began the CER Prep completed the comfortable environment,
of math program in program, to | program this and on their own timeline.
placement. 2012/2013) increase academic

their Math year). Four

placement in | students have

the second expressed and

year and a interest in

95% of said | continuing the

students to program

dosoin through

subsequent | Summer

years. 2013.
Comments:
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B. Follow-up (closing the loop) on results and activities from previous assessment cycles. In this section, please describe actions taken during
this cycle that were based on, or implemented to address, the results of assessment from previous cycles.

A. What SLO(s)
did you address?
Please include
the outcome(s)
verbatim from
the assessment
plan.

B. When was this
SLO last assessed?

C. What were the

recommendations for change

from the previous
assessment?

D. Were the

why?

recommendations for
change acted upon? If not,

E. What were the results of the
changes? If the changes were not
effective, what are the next steps or
the new recommendations?

2012-2013 is the
base-line year
for assessment

Comments:
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APPENDIX 1

GET Center Student Satisfaction Survey
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Coloradoe State University — Pueblo
Gen Ed Tutoring Center Math/Science Student Satisfaction Survey
FALL 2012

This survey is completely anonymous. Completing the survey should take less than one minute. Please,
let us know how we can meet your needs better. Circle your degree of agre t or disagre t with

the following statements. There is a space below for you to write additional comments. Thank you for
taking the time to fill this ocut for us.

1. |feel that the tutoring session was helpful.

STRONGLY AGREE AGREE NEUTRAL DISAGREE STRONGLY DISAGREE

2. The tutering session made me feel more confident abouwt completing assignments in this class.

STRONGLY AGREE AGREE NEUTRAL DISAGREE STRONGLY DISAGREE

3. If one of my friends needed help, | would recommend the Gen Ed Tutoring Center.

STRONGLY AGREE AGREE NEUTRAL DISAGREE STRONGLY DISAGREE

4. Please, write any additional comments about what we are doing well andfor what we could do
better.

For questions or comments about this survey contact Mike Giannetto at 719-545-2250 or at
michael giannetto@ colostate-pueblo.aedu
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APPENDIX 2

Student Employee Performance Evaluation
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Ylorado

“{jﬁfﬂjﬁ’ STUDENT FINANCIAL SERVICES 2200 BONFORTE BLVD.
! - PUEBLO, COLORADO 8§1001-4801
(718) 548-2753

FAX: (T10) 540-2083
Student Employee Performance Evaluation

Student name: | | PID: :

Department/College: I | Cost Center: :
Wage LevelRate: | | Posifion Number- |:|

Evaduihy the whadent's parformamncs i winh of the colugorion [nted bulows
5-0uistanding  4-Above Average  3-Average  2-Below Average 1 Unsatisfactory

5 4 3 2 1
Guality of work: Ability to do satisfactory waork
following specific procedures Oo0o0a0a0o
Guantity of work: olume of work done in specified |:| |:| |:| |:| |:|
time following specific standands
‘Work attitude: Degree of enthusiasm and willingness o O o O o O o I |
with which one performs wark
Comprehension: Knowledge and familiarity with job OO0oo0ao0oan
Reliability: Job completion, ability to get things O O 0O O O
done, conscientiousness
Dependability: Punctuality and reliability in attendance O O O O 0O
Initiative: Interest in assuming added responsibilities OO0 oo
Professionalism: Conducts oneself in a dignified and OO OO o

business-ike manner

General Comments:

Recommendation: a Willing to re-hire in the future

O  Student will not be re-hired at this time.

Student Signature Dafe
Supenizor Signature Dafe
Office Use Only

Pasition Mumber: Previous Wage Rate:
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Colorado State University — Pueblo Academic Program Assessment Report for AY 2012-2013

Program: Student Academic Services- Services

Completed by: Pam Chambers, Irene Macias, and Lisa Montoya-Vigil

Assessment contributors (other faculty involved in this program’s assessment):

Due: Junel, 2013

Date: May 21, 2013

Please complete this form for each undergraduate, minor, certificate, and graduate program (e.g., B.A., B.S., M.S.) in your department. Please

copy any addenda (e.g., rubrics) and paste them in this document, and return it to Erin Frew, erin.frew@colostate-pueblo.edu as an email

attachment before June 1, 2013. You’ll also find the form at the assessment website at http://www.colostate-

pueblo.edu/Assessment/Resources/Pages/default.aspx. Thank you.

I. Program objectives assessed in this cycle, processes, results, and recommendations.

A. Which of the B. When C. What D. Who was E. What is the F. What were the G. What were the H. What
service objectives was this method was assessed? Please expected results of the department’s changes/improvements to
were assessed service used for fully describe the | achievement level assessment? conclusions about the services are planned
during this cycle? objective assessing the student group. and how many service performance? based on this assessment?
Please include the | last service students should be at
outcome(s) assessed? objective ? it?
verbatim from the Please include
assessment plan. a copy of any

rubrics used in

the assessment

process.
Service Objective This service | Data Any first year 100% of students From 8/13/12- 100% of the students No changes are planned
#1: Provide objective spreadsheets student, transfer who request 5/3/13, 317 who requested for individualized testing.
Accuplacer testing | was not and College student, and Accuplacer testing students requested | Accuplacer testing Accuplacer will be
to new and previously Board continuing will be provided the | Accuplacer testing were tested. provided in a group format
continuing assessed. Accuplacer Site | student wanting service. for a total of 487 for Orientation, Discover
students to Report to challenge their tests. Day, and registration
determine placement or events as requested.

appropriate course
placement in math,
English, and

determine their
placement in
math, reading, or
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reading. English.
Service Objective This service | Data All admitted first 100% of students During the limited 100% of students When the assessment plan
#2: Notify all objective spreadsheets time freshmen identified by time period identified by was written, all newly
admitted first time | was not and lists of Admissions as newly | (8/13/12-5/3/13), Admissions as newly admitted first year
freshmen of previously | newly admitted admitted first time 1,499 assessment admitted first time students were notified in
placement in math, | assessed. students from freshmen will be letters were mailed | freshmen were writing of their placement
English, and Admissions notified of their to newly admitted notified of their regardless of the need for
reading based on placement in math, first year students placement in math, skill-building classes. The
ACT/SAT/or English, and reading. | for spring 2013, English, and reading if decision was made April
Accuplacer scores. summer 2013, or they placed in one or 2013 to discontinue
fall 2013. more skill-building sending letters to newly
courses. admitted students who do
not need any skill-building
classes. This practice will
continue into 2013-2014.
Service objective will be
rewritten to correspond
with this change in scope.
Service Objective This service | Intake and All first time 100% of students will | During the time 100% of students who The Intake and Planning
#3: Monitor objective Planning Sheet | freshmen who determine a plan to period, (8/13/12- went on a remedial Sheet will continue to be
Remedial was not (see have not complete remedial 5/3/13), 88 students | restriction determined | completed during the first
Restriction for previously | attached)and completed the classes during their completed a planto | a plantocomplete contact with students on
successful assessed. database remedial courses | first appointment complete their skill- | remedial classes during | the remedial restriction.
completion of they were placed | with Student building (remedial) their first appointment | During 2013-2014,
remedial courses in within 30 Academic Services courses. Of the 88 with Student Academic | students will be monitored
as soon as credits and 50% will students, 26 Services. Two to determine if they
possible. complete the completed their semesters have not completed the required
remedial class/s skill-building elapsed from the time remedial courses or place
within two semesters | courses by 5/3/13. these students higher taking the
of formulating the completed an Intake Accuplacer to determine if
plan. and Planning Sheet so 50% of the students are
we are unable to completing the courses
determine if we met within two semesters.
the 50% completion
goal.
Service Objective This service | Reports from All individuals 100% of students ACT was 100% of individuals No changes are planned at
#4: Conduct ACT, objective testing seeking and who register for the | administered on who registered for the | this time.
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SAT, LSAT, MAT,
CLEP, and GRE
subject tests as
scheduled.

was not
previously
assessed.

companies and
sign in logs

registered to take
any of the tests
listed

test will be provided
the test.

three standardized
test dates for a total
of 456 examinees.
The GRE subject test
was administered
on two test dates
for a total of 7
examinees. The SAT
was administered
on three test dates
for a total of 43
examinees. The
LSAT was
administered on
three tests dates for
a total of 19
examinees. A total
of 10 CLEP and MAT
tests were
administered.

test were provided the
test.

Service Objective
#5: Identify and
notify students
who are placed on
GPA Alert,
Probation 1,
Continuing
Probation, or
Suspension at the
end of each fall
and spring
semester.

This service
objective
was not
previously
assessed.

Student
Probation/
Suspension
Report, data
spreadsheets,
and copies of
letters keptin
student files

All students with
a cumulative GPA
below 2.0

100% of students
will be notified of
change in
enrollment status
using campus e-mail
and contact
information student
has provided to the
University.

At the end of fall
2012, 537 students
were notified by
mail using the
contact information
students provided
of their change in
academic status
(GPA Alert,
Probation 1,
Continuing
Probation, or
Suspension). At the
end of spring 2013,
384 students were
notified by mail
using the contact
information

100% of students were
notified of change in
enrollment status
using contact
information student
provided to the
University.

All students with a change
in academic status were
notified by mail during
2012-2013 due to
concerns about the
security of e-mail. The
method of notifying
students of a change in
academic status will be
reviewed for 2013-2014.
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students provided
of their change in
academic status
(GPA Alert,
Probation 1,
Continuing
Probation, or
Suspension).

Service Objective This service | Data All students who 100% of students In fall 2012, 84 100% of students who No changes are planned at
#6: Interview objective spreadsheets officially notify who notify Student students completed | notified Student this time.
students was not and exit SAS of the need Academic Services of | an exit interview. In | Academic Services of
withdrawing from previously | interview forms | to complete a the need to totally spring 2013, 79 the need to totally
the University to assessed. (see attached) total withdrawal withdraw or who students completed | withdraw or who plan
determine the from all classes plan not to returnto | an exit interview for | not to return to the
reason for their from the current the University will a total of 163 exit University completed
withdrawal. or next semester | complete an exit interviews from an exit interview.

interview. 8/13/12-5/3/13.
Service Objective This service | EAS Report, All students 100% of referrals In fall 2012, 458 EAS 100% of referrals During summer 2013,
#7: Provide Early objective data reported in the received during referrals were received during Early major changes in the EAS
Alert System was not spreadsheets, EAS system by Early Alert reporting | processed and Alert reporting (third system will necisitate
information to previously | and copies of faculty as having (third week of the forwarded to the week of the semester revising the role of SAS
academic assessed. letters at-risk behaviors semester until the appropriate until the end of the and the process for
departments for (poor attendance, | end of the department/ semester) were sorted | delivery of EAS referrals.
follow up poor test grades, semester) will be individuals on 358 and forwarded to the This service objective will
intervention. failure to turnin sorted and unduplicated appropriate be reviewed and revised

assignments or
substandard work
on assignments,
or any other
behavior that
puts them at- risk
for not passing
the class)

forwarded to the
appropriate
department.

students. In spring
2013, 652 EAS
referrals were
processed and
forwarded to the
appropriate
department/
individuals on 433
unduplicated
students.

department/individual

on the assessment plan for
2013-2014.
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Comments: The process for Accuplacer, exit interviews, and testing have been reviewed and revised for several years and no changes appear to
be required at this time.

B. Follow-up (closing the loop) on results and activities from previous assessment cycles. In this section, please describe actions taken during
this cycle that were based on, or implemented to address, the results of assessment from previous cycles.

A. What SLO(s) B. When was this C. What were the D. Were the E. What were the results of the

did you address? | SLO last assessed? recommendations for change | recommendations for changes? If the changes were not
Please include from the previous change acted upon? If not, | effective, what are the next steps or
the outcome(s) assessment? why? the new recommendations?

verbatim from
the assessment
plan.

Comments:
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Colorado State University-Pueblo Student Academic Services (SAS)

Remedial Restriction — Intake and Planning Sheet

Date:
Student: PID
I. Type of contact:
O (by appt) face-to-face meeting with student [ telephone call from student [0 email from student

O (walk-in ) face-to face meeting with student O student did not personally contact SAS; SAS contacted

by: [lacademic advisor:

Clother:

Il. Student informed about the following items:

CICurrent assessment/course placement; therefore, student is responsible to successfully complete:

Math 030/60, 098, and 099 Notes:
Math 098 and 099
Math 099

English 099
English 111
Reading 099

LlRemedial policy (regarding first-time/first-semester freshmen)

LIShared ACCUPLACER Testing information O Tutoring resources offered through the G.E.T. Center

lll. Student is registered for the following semester(s):
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IV. Student’s plan to take care of the remedial restriction is as follows:

U 1a) Take the following ACCUPLACER Placement tests by (date):
LlElementary Algebra U College-Level Math L1 Sentence Skills L1 Reading Comprehension
If  am assessed as needing remediation, | will register for the remedial course(s) semester.

If I’'m assessed as college-level in the subject needing remediation, | do not plan to take a remedial course in this subject.

O 1b) Register and successfully complete the remedial course(s) as outlined below:

2) Will NOT drop/withdraw from a remedial course without FIRST talking to SAS (Director or Asst. to Director).
3) Will use the tutoring services offered through the Gen Ed Tutoring Center as needed.

4)

I agree to and have received a copy of this plan.

Student’s Signature .
Staff’s Initials
Initial Assessment/Placement Codes: Math Witg Rdg
1% semester enrolled at CSU-Pueblo: 1% semester of RR:
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Student Academic Services - Exit Interview

Date: PID #:

Name:

o Female
Yearinschool: AFR ASO AJR ASR A1"Semester CSU-Pueblo Student A Grad Student A Deg +

Withdrawal from: A fall A spring A summer
(year) (year) (year)

Official Withdrawal Form filled out?: Major:
A Yes A No (If No, why?)
A during add/drop period
A already withdrew through Records Office (see attached email notification)
A other

Withdrawal Code:

Sex: o Male

Reason(s) for Withdrawal

Plans to attend another school:
¢ Name of Institution:

Reason being

Academic Programs: A Program Not Offered A Lack of Classes Offered

Financial: A No Award A Insufficient Award A Better Offer
Employment: A Job A Flexible Hours

Lifestyle: A Children A Health Issues (person or family) A Other Commitments
Other (explain):
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Future Plans

A plans to return (explain readmission process) A planning to enroll in online
courses
A does not plan to return A not planning to enroll in

online courses
A not sure if returning

Comments
¢ Conducted a TELEPHONE Exit Interview because
¢ Referred student to the following individuals and/or departments:

¢ Academic Advisor
BRH
Counseling Center
Records
Student Financial Services
¢ SAS Director
¢ Explained re-admit process. (Student can be out for 2 consecutive semesters only. If out for more than 2 consecutive semesters then
student must re-apply for admission. Summer semesters don’t count).
¢ Other:

O 0 0O O

Interviewer’s Initials
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Colorado State University — Pueblo Academic Program Assessment Report for AY 2012-2013

Program:

SAS: Undeclared Advising

Completed by:

Catherine Duncan

Date:

Due: Junel, 2013

May 21, 2013

Assessment contributors (other faculty involved in this program’s assessment): Pam Chambers, Interim Director Student Academic Services

Please complete this form for each undergraduate, minor, certificate, and graduate program (e.g., B.A., B.S., M.S.) in your department. Please

copy any addenda (e.g., rubrics) and paste them in this document, and return it to Erin Frew, erin.frew@colostate-pueblo.edu as an email

attachment before June 1, 2013. You’ll also find the form at the assessment website at http://www.colostate-

pueblo.edu/Assessment/Resources/Pages/default.aspx. Thank you.

I. Program student learning outcomes (SLOs) assessed in this cycle, processes, results, and recommendations.

A. Which of the B. When C. What method was D. Who was E. What is the F. What were G. What were H. What

program SLOs were | was this used for assessing the | assessed? expected the results of the changes/improvements
assessed during SLO last SLO? Please include a | Please fully achievement the assessment? | department’s to the program are

this cycle? Please assessed? | copy of any rubrics describe the level and how conclusions planned based on this
include the used in the student group. | many students about student | assessment?
outcome(s) assessment process. should be at it? performance?

verbatim from the

assessment plan.

1) Students will Not Undeclared Student Continuing 2012/13 2012/13: Method of This SLO will continue to
participate in previously | Evaluation (initial and | undeclared baseline: target | 100% assessment be reviewed and
academic major assessed post session), and students 80% procedures assessed for 2013/14.
exploration Exit Survey completed | N=44 appropriate.

activities to narrow when student Students

down their major verbalizes his/her actively

choices, and learn intent to officially participating in

how majors change major in PAWS process.

connect to careers.

2) At the conclusion | Not Undeclared Student Continuing 2012/13 2012/13: 2012/13: 2013/14:

of the first meeting | previously | Evaluation (initial and | undeclared baseline: target | The assessment | Students could | The undeclared
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with Undeclared assessed post session), and students 80% programis new | clearly academic advisor needs
Academic Advising, Exit Survey completed | N=44 and data is articulate what | to better direct
students will when student limited. For a steps they students’ focus to grade
accurately indicate verbalizes his/her partial year, need to take to | point average and why it
their academic intent to officially 2012/13, 98% of | help them is a part of the major
status (determined change major in PAWS students knew decide on a decision making
by GPA, major the next steps major and to process.
change or necessary to improve their
declaration) and help them academic
the next steps decide on a status.
necessary to major; 95% However,
improve their knew the next students were
academic status. steps to not as aware of

improve their their grade

academic point average.

success, and

58% knew their

current grade

point average.
3) Students will Not Major Status in AlS Students who 2012/13 2012/13: 2012/13: 2013/14:
change their major | previously declare their baseline: target | Current year’s A conclusion This SLO will continue to
from being assessed major after 70% data is limited; was not made be reviewed and

undeclared to an
academic major
within 2 semesters
of utilizing
Undeclared
Academic Program
services.

contact with
Undeclared
Academic
Advisor

N=9

measure
designed to be
assessed after 2
semesters
(Fall/Spring);
and won’t be
available until
Fall 2013. Partial
data reported
for close of
Spring 2013
semester.

because of the
incomplete
academic year
used for
assessment,
and because
the low
number of
students
eligible to be
assessed.

This SLO will be

assessed. The method of
assessment for this SLO
is being reviewed;
Declaration of major
and persistence will be
the focus.
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67% of students
declared a
major (partial
results). Target:
70% for 2012/13
baseline year.

reviewed and
assessed when
full year of
data has been
collected in
2013/14

Comments: Surveys attached

B. Follow-up (closing the loop) on results and activities from previous assessment cycles. In this section, please describe actions taken during
this cycle that were based on, or implemented to address, the results of assessment from previous cycles.

A. What SLO(s)
did you address?
Please include
the outcome(s)
verbatim from
the assessment
plan.

B. When was this
SLO last assessed?

C. What were the

recommendations for change

from the previous
assessment?

D. Were the
recommendations for

why?

change acted upon? If not,

E. What were the results of the
changes? If the changes were not
effective, what are the next steps or
the new recommendations?

New assessment
plan;
assessment
cycle not at this
stage.

Comments:
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Undeclared Advising: Student Initial Evaluation

Name: PID:
Freshman: Sophomore: Junior: Senior:
GPA: Need to select a major/change my major:

Phone Number:

1. True/False: |thought | knew which career interested me but now I’'m not sure.

2. True/False: | like several majors and can’t decide which one to choose.

3. True/False: | would like more information about what kinds of careers fit with different majors.

4. True/False: | would like to work in a health field but do not want to be a doctor/dentist/pharmacist/veterinarian.

5. True/False: | have worked full time for more than 1 year (anytime during your life).

6. True/False: | have been a volunteer (for at least 4 months)/ job shadowed/or had an internship.

7. True/False: | don’t know if | have strong enough academic skills to succeed in the major that interests me the most.

8. True/False: | have changed my major since | started college.
My original major was

9. My parents/wife/husband think/s | should select a major in
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10. My friends think | should select a major in

11. l am not interested in as a major (you may list several majors).

12. I'd like to work as a but don’t know which major would be the best choice to help me

reach my goals.
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Undeclared Advising: Student Post Evaluation

Name: PID:

Freshman: Sophomore: Junior: Senior: GPA:

Phone Number:

13. True/False: | know which majors are offered at CSU-Pueblo that will help me reach my career goals.

14. True/False: | understand the academic requirements for the majors that interest me.

15. True/False: | have completed university required general education courses.

16. The next steps that | need to take to determine my desired major, are:

17. The next steps that | need to take to improve my academic success, are:
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Undeclared Advising: Student Exit Evaluation

Name: PID:

Freshman: Sophomore: Junior: Senior: GPA:

Phone Number:

My major is:

True/False: | know my academic strengths and weaknesses.

True/False: | participated in major exploration activities

Check any major exploration activities that you participated in:

_____attended a Major’s Fair

______met with the undeclared academic advisor to learn more about different majors
_____registered for a course that allowed me to learn more about a major that interested me
____talked with faculty advisors in different majors to learn more about those majors

other:

True/False: | understand how my major prepares me for several different career options.
True/False: | have met with a faculty advisor in my new major.

True/False: | have started to develop connections with other students in my new major.
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Colorado State University — Pueblo Academic Program Assessment Report for AY 2012-2013

Program:_Writing Room

Completed by:  Keli Hibbert

Assessment contributors (other faculty involved in this program’s assessment):

Due: Junel, 2013

Date: May 17, 2013

Please complete this form for each undergraduate, minor, certificate, and graduate program (e.g., B.A., B.S., M.S.) in your department. Please

copy any addenda (e.g., rubrics) and paste them in this document, and return it to Erin Frew, erin.frew@colostate-pueblo.edu as an email

attachment before June 1, 2013. You’ll also find the form at the assessment website at http://www.colostate-

pueblo.edu/Assessment/Resources/Pages/default.aspx. Thank you.

I. Program student learning outcomes (SLOs) assessed in this cycle, processes, results, and recommendations.

A. Which of the B. C. What method | D. Who was E. What s F. What G. What were the H. What

program SLOs When | was used for assessed? the were the department’s changes/improvements
were assessed was assessing the Please fully expected results of the | conclusions about to the program are
during this cycle? | this SLO? Please describe the | achievement | assessment? | student planned based on this
Please include SLO include a copy student level and performance? assessment?

the outcome(s) last of any rubrics group. how many

verbatim from assesse | used in the students

the assessment d? assessment should be at

plan. process. it?

1. Students will n/a e  Weekly All students Students will | Students Students greatly Survey information is
apply Survey who worked | self identify | responded exceeded beneficial to training
information and Each week, with a use of 15.6% expectations when discussions and
practices students who Writing session Probably and | asked about their activities.

discussed in face- participateina | Room Tutor | information | 73.3% levels of learning. Program staff are
to-face and face-to-face were asked and Definitely Tutors are teaching | discussing ways to
online sessions to and/or Online to provide an | understandi | when asked | and not editing. immediately survey
their writing. Writing Lab email ng of the if their Students are able to | students after sessions
(Objectives A, B, session will address, revision sessions apply information and to better manage
and C) (revision receive a were processes at | helped them | learned in sessions the information.
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process) learning contacted, a rate of to better to their overall
assessment and 70% or understand writing not just the
survey to responded greater on revising their | paper discussed.
complete through weekly own work.
electronically Survey surveys. The total
(see Addendum | Monkey. positive
Al). N=44 response
rate is
88.9%.
n/a e Midterm All students Students There were There were too To address the lack of
Survey who worked | who no many survey responses, a new

Responses will with a complete responses to | requests sent to method of delivery and
be collected at Writing electronic the midterm | students, collection will be
the beginning of | Room Tutor surveys will | survey particularly for implemented next
Week 8 and were asked identify the | requests. students who academic year
reported on an to provide an | learning attended multiple
automated email effects of sessions. Students
report (see address, sessions for who had responded
Addendum A.2). | were course to weekly surveys

contacted, material and ignored the survey

and study request.

responded strategies

through with a

Survey positive

Monkey. response at

N=0. a rate of

70%.

n/a ¢ Final Survey | All students Students will | Students The responses from | Continue collecting data
Students will who worked | self identify | responded participating and maintaining at or
self identify use | witha use of 19.2% Agree | studentsis above the target rate by
of session Writing session and 61.5% overwhelmingly training, observing, and
information and | Room Tutor information | Strongly positive and above discussing opportunities
understanding were asked and Agree that the target. Tutors to integrate the writing
of the revision to provide an | understandi | the Writing are engaged in the process into sessions.
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processes (see email ng of the Room gave tutoring process and
Addendum A.3). | address, revision them ways engaging students in
were processes at | to think revision.
contacted, a rate of about
and 70% or revision.
responded greater on The total
through end-of- positive
Survey semester response
Monkey. surveys. was 80.7%.
N=26 Students
responded
50% Agree
34.6%
Strongly
Agree that
the Writing
Room made
them aware
that writing
is a process.
The total
positive
response
was 84.6%.
For the first n/a Tutors and A total of 6 During the Fall results When students Student tutors struggled
semester, five students will students first yield 100% return regularly for | with the process and
students will complete a one- | established semester, success for sessions, they are were inconsistent with
complete a page goal- goals. Two 80% of two students | able to achieve their | the materials collected
semester plan to setting students those who who goals for and the follow up
establish writing agreement to returned for | return for returned for | improvementin discussions with their
goals to help them multiple multiple multiple their overall writing | students. This project
accomplish over evaluate sessions and | sessions will | sessions. skills. will be reevaluated and
the semester. progress provided report goal Spring revised.
(Objectives A, B, throughout the | examples of | completion. | participants
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C, and D) (SLOs semester. their writing. | After the did not
H#1, #2, #3, #4, #5, Tutors will copy | Fall N=2 2012-2013 return for
and #6) or electronically academic multiple
save drafts year, 70% of | sessions.
when the participants
students return who return
(see Addendum for follow up
Q). sessions will
report goal
completion.
2. Total Tutor n/a The total Writing The average | Fall The Fall semester We must work to
Average Time number of Room Tutor percent time | 96.25% started with only continue hiring and
Spent in Session hours spentin Outlook in sessions two returning, training staff to keep our
tutoring schedules for the Spring trained Writing availability at or above
sessions each and program | semester 43.88% Room Tutors. As the | 75 hours per week.
week will be data logs will be at or semester continued,
divided by the above 60%. | Combined we were able to
number of The 61.65% train new tutors and
hours tutors remaining get them on the
were available 40% is schedule for Spring.
for tutoring that divided into
week. training and
team
building
activities.
(Objective
D) (SLO 2)
Tutors will work n/a Using the goals | CSU-Pueblo Eighty While Student tutors are Current tutoring has
with students to for semester student percent of 83.33% of engaged in Sessions | focused on basic Writing
identify areas training, each Writing tutors will trained and Content Center pedagogy and
where revision is tutor will Room Tutors | accomplish Writing Knowldege (see teaching tutors to tutor
beneficial to the be evaluated who worked | satisfactory | Room Tutors | Addendum B) but rather than edit. Tutors
writing process. using a five- in Fall 2012 progress scored in the | need to develop are demonstrating
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(Objectives A, B, point rubric for | and Spring (score 4 or 5 | Required their overall strength in these areas
C,and D) progress and 2013. on the category, awareness of when observed by
development. N=9 evaluation only 50% occurrences within supervisors and as
Each semester rubric with a | scored Good | the tutoring center reflected by the survey
will have one total score and as demonstrated by | results.
focused goal for of 20 to 25) Excellent on | their scoresin Training for AY 13-14
improvement toward the rubric. Professionalism and | will focus on completing
with a total semester The average | Paperwork and required forms and
possible score of program score for Session Forms (see paperwork as well as
25 goal. experienced | Addendum B). While | maintaining awareness
(see Addendum tutors was supervisors feel of the center and
B). 17.83 and student tutors are professionalism.
for new developing their
tutors was tutoring pedagogy,
13.16. they are overlooking
basic
professionalism
within their work
environment.
3. Students will n/a e Weekly All students Students will | Students Student responses Tutor training will help
identify purpose Survey who worked | self identify | responded are above the target | students develop their
and provide a Students who with a the purpose | 33.3% Agree | positive response. thesis statements
thesis statement participate in a Writing and provide | and 44.4% beyond a prescribed
and topic face-to-face Room Tutor a thesis Strongly format.
sentences in and/or Online were asked statement Agree when
their essays. Writing Lab to provide an | and topic asked if their
(Objectives A, B session will email sentences in | tutor helped
and D) (purpose receive a address, their essays | raise
and providing learning were at a rate of awareness
thesis and topic assessment contacted, 70% or of purpose.
sentences) survey to and greater on The total
complete responded weekly positive
electronically through surveys. response
(see Addendum | Survey was 77.7%.
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Al). Monkey. Students
N=45 responded
31.1% Agree
and 44.4%
Strongly
Agree that
tutors raised
awareness
of audience.
The total
positive
response
was 75.5%.
n/a e Midterm All students Students There were There were too To address the lack of
Survey who worked | who no many survey responses, a new
Responses will with a complete responses to | requests sent to method of delivery and
be collected at Writing electronic the midterm | students, collection will be
the beginning of | Room Tutor | surveys will | survey particularly for implemented next
Week 8 and were asked identify the | requests. students who academic year
reported on an to provide an | learning attended multiple
automated email effects of sessions. Students
report (see address, sessions for who had responded
Addendum A.2). | were course to weekly surveys
contacted, material and ignored the survey
and study request.
responded strategies
through with a
Survey positive
Monkey. response at
N=0. a rate of
70%.
n/a ¢ Final Survey | All students Students will | Students Student responses Tutor training will help
Students will who worked | self identify | responded are above the target | students develop their
self identify with a the purpose | 27% Agree positive response. thesis beyond a
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purpose and Writing and provide | 50% Strongly prescribed format and
provide a thesis | Room Tutor a thesis Agree when help students better
statement and were asked statement asked if the control their
topic sentences | to provide an | and topic Writing introduction and
in their essays email sentences in | Room purpose statements for
(see Addendum | address, their essays | provided their essays.
A.3). were at a rate of strategies to
contacted, 70% or think about
and greater on conveying
responded end-of- purpose and
through semester ideas. The
Survey surveys. total positive
Monkey. response
N=26 was 77%.
4. Students will n/a e  Weekly All students Students will | Students Student responses Tutors are working with
demonstrate Survey who worked | demonstrate | responded are above the target | students to understand
basic paragraph Each week, with a basic 38.1% Agree | positive response by | paragraphs and to
structure. students who Writing paragraph and 46.7% 14.8%. control their idea
(Objectives A, B, participate in a Room Tutor structure at | Strongly presentation.
and D) (basic face-to-face were asked a rate of Agree when
paragraph and/or Online to provide an | 70% or asked if the
structure) Writing Lab email greater on tutor raised
session will address, weekly their
receive a were surveys. awareness
learning contacted, of
assessment and developmen
survey to responded t. The total
complete through positive
electronically Survey response
(see Addendum | Monkey. was 84.8%.
A.1). N=45
n/a e Midterm All students Students There were There were too To address the lack of
Survey who worked | who no many survey responses, a new
Responses will with a complete responses to | requests sent to method of delivery and
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be collected at Writing electronic the midterm | students, collection will be
the beginning of | Room Tutor surveys will | survey particularly for implemented next
Week 8 and were asked identify the | requests. students who academic year
reported on an to provide an | learning attended multiple
automated email effects of sessions. Students
report (see address, sessions for who had responded
Addendum A.2). | were course to weekly surveys

contacted, material and ignored the survey

and study request.

responded strategies

through with a

Survey positive

Monkey. response at

N=0. a rate of

70%.

e Final Survey | All students | Students Students Students Tutors will continue to
Students will who worked | who responded understand and are | learn about paragraph
self identify with a complete 27% Agree using basic structure and teaching
their Writing electronic 50% Strongly | paragraph structure | structure to students.
understanding Room Tutor surveys will | Agree when | to express their They will strengthen
of conveying were asked identify the | asked ifthe | ideasand connectto | their understanding of
purpose and to provide an | learning Writing their overall using quoted material to
ideas in their email effects of Room purpose. support a paragraph
essays on end- address, sessions for | provided rather than become the
of-semester were course strategies to paragraph to ensure
surveys contacted, material and | think about that students carry their
(see Addendum | and study conveying theses through their
A.3). responded strategies purpose and essays and connect each

through with a ideas. The idea back to the theses

Survey positive total positive clearly.

Monkey. response at | response

N=26. a rate of was 77%.

70%.
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5. Students will n/a e  Weekly All students | Students will | Students When sessions Documentation is one
document Survey who worked | self identify | report 22.2% | focused on area Writing Tutors
sources and Each week, with a use of Agree 33.3% | documentation, provide support to
exhibit the students who Writing session Strongly 86.2% of students students. Tutors will
processes for participate in a Room Tutor information | Agree that felt they better continue to explore
citing different face-to-face were asked and their tutors understood using resources and discuss
sources for in- and/or Online to provide an | understandi | raised sources and citing in | strategies to teach the
text and Writing Lab email ng of awareness their writing. documentation process
reference lists. session will address, documentin | of sources Tutors are trained to | to students.
(Objectives A, B, receive a were g sources and work with students
C,and D) learning contacted, and citing documentati | first on global
(document assessment and sources for on. revisions before
sources) survey to responded in-text However, moving to local level
complete through references 86.2% of revisions including
electronically Survey at a rate of students citations. This can
(see Addendum | Monkey. 70% or who account for the
A.l). N=45 greater. included difference in the
documentati | responses between
on as the all students and
purpose of students who did
their not focus on
sessions documentation in
(N=29) their sessions.
noted that
tutors raised
their
awareness
of
documentin
g sources.
n/a e Midterm All students Students There were There were too To address the lack of
Survey who worked | who no many survey responses, a new
Responses will with a complete responses to | requests sent to method of delivery and
be collected at Writing electronic the midterm | students, collection will be
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the beginning of | Room Tutor surveys will | survey particularly for implemented next
Week 8 and were asked identify the | requests. students who academic year
reported on an to provide an | learning attended multiple
automated email effects of sessions. Students
report (see address, sessions for who had responded
Addendum A.2). | were course to weekly surveys

contacted, material and ignored the survey

and study request.

responded strategies

through with a

Survey positive

Monkey. response at

N=0. a rate of

70%.

n/a e Final Survey | All students Students will | Students Tutors are providing | Documentation is one
Students will who worked | self identify | responsed documentation area Writing Tutors
self identify with a documentin | 26.9% Agree | information at an provide support to
documenting Writing g and citing | and 50% appropriate rate. students. Tutors will
sources and Room Tutor sources ata | Strongly continue to explore
citing sources in | were asked rate of 70% | Agree that resources and discuss
their essays on to provide an | or greater the Writing strategies to teach the
end-of-semester | email end-of- Room gave documentation process
surveys address, semester strategies to to students.

(see Addendum | were surveys. document
A.3). contacted, sources. The
and total positive
responded response
through was 76.9%.
Survey
Monkey.
N=26
6. Students will n/a Students visiting | Students The number | During the The repeat visit One of the areas of
return for repeat the Writing who visited of repeat Fall 2012 percentages for the | training for Writing
sessions to Room for the Writing students will | semester, semesters is above Room tutors will include
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develop writing
and revision
processes.

multiple

sessions will be

counted for

each semester.

Student
contacts will

then be counted

for the
semesters
combined.

Room
multiple
times during
Fall and
Spring
semesters.

make up
40% of the
individual
head count
for each
semester
based on
national
trends of
writing
centers.
(Objectives
A, B,and D)
The goal will
be for the
percentage
of students
visiting for
multiple
sessions
both
semesters
to be
greater than
for Fall and
Spring
semesters
separately .
(Objectives
A and B)
(SLOs #2, #3,
#4, and #6)

58.1% of
individuals
returned for
repeat
sessions.
During the
Spring 2013
semester,
45.2% of
individuals
returned for
repeat
sessions. For
both Fall and
Spring
semesters,
52.6% of
individuals
returned for
repeat
sessions.

the goal originally
set. This number is
higher in the fall
partially because
tutors with more
experience were
working in the Fall
and newly trained
tutors worked more
in the Spring. The
number of new
tutors can account
for the drop in
repeat sessions for
the Spring semester.
The overall
percentage of
students visiting
from semester to
semester is
adequate, but we
will work to
strengthen this
number next
academic year.

appropriate methods for
encouraging students to
follow up with their
writing and visit for
continued development.
These methods will
include providing goals
for students and setting
specific objectives
relevant to a specific
focus.
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Comments:

B. Follow-up (closing the loop) on results and activities from previous assessment cycles. In this section, please describe actions taken during
this cycle that were based on, or implemented to address, the results of assessment from previous cycles.

A. What SLO(s) B. When was this C. What were the D. Were the E. What were the results of the

did you address? | SLO last assessed? recommendations for change | recommendations for changes? If the changes were not
Please include from the previous change acted upon? If not, | effective, what are the next steps or
the outcome(s) assessment? why? the new recommendations?

verbatim from
the assessment
plan.

Comments:
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Addendum A
A.1 Student Session Survey Questions

Weekly

What did you learn in your session?
Check all that apply: paragraphs, thesis, purpose, documentation of source material, commas, punctuation, fragments, run-on sentences,
grammar, available resources, nothing

When was your assignment due?
Same day as session/ Day before session/ Week before session/ Other

Your tutor helped raise your

Awareness of audience
Strongly disagree/disagree/ agree/ strongly agree/ NA for this session

Awareness of purpose
Strongly disagree/disagree/ agree/ strongly agree/ NA for this session

Awareness of development
Strongly disagree/disagree/ agree/ strongly agree/ NA for this session

Awareness of sentence and punctuation clarity
Strongly disagree/disagree/ agree/ strongly agree/ NA for this session

Awareness of sources and documentation
Strongly disagree/disagree/ agree/ strongly agree/ NA for this session

Did your session help you better understand revising your own writing?
No/ Maybe/ not sure/ Probably/ Definitely

Will you use what you learned in this session on any other writing?
No/ Maybe/ not sure/ Probably/ Definitely

Comments:
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A.2 Student Session Survey Questions
MIDTERM

When you visited the Writing Room, what were the topics you discussed with a tutor?
Check all that apply: paragraphs, thesis, purpose, documentation of source material, commas, punctuation, fragments, run-on
sentences, grammar, available resources, nothing, don’t remember

The information from your session has been useful in other writing
Strongly disagree/disagree/ agree/ strongly agree

My tutor taught me a strategy or process that | can use
Strongly disagree/disagree/ agree/ strongly agree

Will you return for another session?
No/ Maybe/ not sure/ Probably/ Definitely
Comments:

A.3 Student Session Survey Questions

FINAL

Identify how strongly you agree or disagree with the following
Visiting the Writing Room

Gave me ways to think about revision
Strongly disagree/disagree/ agree/ strongly agree

Made me more aware of who my audience is
Strongly disagree/disagree/ agree/ strongly agree

Made me aware that writing is a process
Strongly disagree/disagree/ agree/ strongly agree

Gave me strategies to think about conveying purpose and ideas
Strongly disagree/disagree/ agree/ strongly agree
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Gave me strategies to revise grammar and/or punctuation
Strongly disagree/disagree/ agree/ strongly agree

Gave me strategies for documenting sources
Strongly disagree/disagree/ agree/ strongly agree
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Addendum B

Writing Room Tutor Evaluation Rubric

Category

Unacceptable (1)

Poor (2)

Required (3)

Good (4)

Excellent (5)

Professionalism

*takes phone to sessions
*arrives late for work
*doesn’t check in with
the front office

*ignores co-workers and
students

*stays at the OWL
computers when there
are no OWL sessions
*does not inform
supervisor of absences
*engages inappropriate
topics of conversation

*|leaves students waiting
while putting away personal
items

*focuses on Facebook and
personal emails rather than
sessions

*has to be told when
students arrive

*has to be told to work on
OWL sessions

*has to be told to turnin
confirmation page and enter
hours

*arrives on time and prepared
to work

*greets each person who
comes in the space

*sits down directly with the
student to begin the session
*checks folder and wears
name tag

*enters hours weekly
*checks all OWL accounts
during shift

*returns all forms timely
completely, and accurately
*follows policies and
procedures without having to
be reminded

*refrains from inappropriate
conversation topics

In addition to rating 3
*invites students to
return and schedules
follow-up appointments
*observes sessions
taking place in the space
*assists other staff
without interrupting or
having to be asked

In addition to ratings 3
and 4

*creates an inviting
space for students and
co-workers

*makes students feel
welcome and heard
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Sessions *takes students’ papers | *tells rather than teaches *establishes comfortable In addition to rating 3 In addition to ratings 3
*leaves a student during | *fails to establish a clear meetings with students *engages students in and 4
the session agenda for the session *asks to see the students’ sessions and the *fosters understanding
*sits across rather than | *covers more than three assignments studying process of the information
next to students topics in a session *discusses due dates and *develops one specific presented in sessions
*ignores students *makes minimal eye contact | points in the writing process focus for a session *maintains appropriate
*edits *doesn’t read out loud *establishes a clear agenda *enables students to focus and attention on
*writes on students’ *ignores global revision and maintains focus establish a process for students during
papers discussions *reads aloud with students revision sessions
*does all the talking *focuses only on grammar *establishes a shared space *establishes regular
*doesn’t make eye and local issues for working together during sessions with students
contact with the sessions
students *teaches
*makes the students
uncomfortable
Content *fails to refer to any *avoids explaining/lack of *able to assess students’ In addition to 3 In addition to 3 and 4
Knowledge resources understanding in conventions | understanding and provide *provides opportunities | *demonstrates

*makes up grammar
rules

*uses or encourages a
citation generator

of use

*is unaware of multiple
documentation styles
*fails to use appropriate
resources

appropriate explanation and
information

*refers students to
appropriate handbooks and
resources

*explains processes
*utilizes students’ works for
examples

for students to
practice—understands
well enough to generate
examples to benefit
understanding
*demonstrates clear
modeling in writing and
in use of resources
*utilizes resources and
teach students how to
do the same

familiarity with
multiple resources
*seeks and creates
beneficial resources for
sessions
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Paperwork and
Session forms

*|leaves information
blank on session forms
*takes session forms
from the office

*submits illegible
information on session forms
*does not include session
details (“grammar” is not a
clear description)

*|leaves off time information
for sessions

*does not turn in weekly
confirmation forms
*doesn’t enter hours into
PAWSs

*reviews session forms for
complete information and
asks students for clarification
*provides clear overview of
session content

*includes session start and
end time

*submits forms in a timely
fashion

*submits and enters work
hours according to policies

*provides developed
notes for sessions

*helps others
accurately complete
session forms

Participation

*avoids discussions
*wears headphones
*works on computer
and ignores activities in
the space

*hostile to supervisor or
experienced tutor
guidance

*fails to complete readings,
tasks, and assignments
*constantly texting while at
work

*ignores guidance and advice

*checks in with front office
staff

*|logs into the wiki

*listens to information and
instruction and applies
throughout work performance

*thoughtfully comments
on wiki posts and pages
*observes sessions
beyond training

*asks to help with
projects and assist with
program developments
*helps other tutors
during and outside
sessions
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Addendum C

Semester Plan: Agreement
Fall 2012/ Spring 2013

The Writing Room is exploring ways to demonstrate our work, purpose, and contributions to students at Colorado State University-Pueblo. To do
this, we would like to establish some goals to work together to accomplish this semester and collect drafts of your work throughout the
semester. This information will be used to create an end of the year report. You will not be identified individually, unless you choose to be at
which point we would sign release documentation.

Today, we will establish those semester goals. At the end of the semester, we will revisit our agreement and discuss how you feel about your
progress towards those goals and your writing overall. You are not obligated to visit for any number of sessions. Your participation in this project
is much appreciated.

What are some areas in your writing that you would like to strengthen?

This semester, | would like to

Semester courses:

Goal(s):

By signing below, | agree that the Writing Room and CHASS GET Coordinator can compile my work throughout the semester.

Signature Date
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Colorado State University — Pueblo Academic Program Assessment Report for AY 2012-2013

Program:

Completed by:

Assessment contributors (other faculty involved in this program’s assessment): Pam Chambers

Joseph A. McKinney

Academic Improvement Program (SAS)

Due: Junel, 2013

Date: May 21, 2013

Please complete this form for each undergraduate, minor, certificate, and graduate program (e.g., B.A., B.S., M.S.) in your department. Please

copy any addenda (e.g., rubrics) and paste them in this document, and return it to Erin Frew, erin.frew@colostate-pueblo.edu as an email

attachment before June 1, 2013. You’ll also find the form at the assessment website at http://www.colostate-

pueblo.edu/Assessment/Resources/Pages/default.aspx. Thank you.

I. Program student learning outcomes (SLOs) assessed in this cycle, processes, results, and recommendations.

A. Which of the | B. When C. What D. Who was E. What s F. What were G. What were

program SLOs was this method was assessed? the the results of the changes/improvements
were assessed SLO last used for Please fully expected the assessment? | department’s to the program are
during this assessed? | assessing the | describe the achievemen conclusions planned based on this
cycle? Please SLO? Please student tlevel and about student assessment?

include the include a copy | group. how many performance?

outcome(s) of any rubrics students

verbatim from used in the should be at

the assessment assessment it?

plan. process.

1.

Students new to | Not In-session AIP students AY 12-13 (N =275) Assessment AIP Coordinator will
AIP will Previously | survey are defined Target Goal: | During AIP indicates that continue to employ the
articulate an Assessed. | and as students 80%. appointments AIP students In-session survey as a
accurate self report. with sub-2.0 AY 12-13,98.9% | understand means to present
understanding grade point of 275 AIP relevant complete information,
of university averages, students were probation policy | and will seek to
policies and who both able to and their communicate the
procedures attended an accurately relationship to difference between
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regarding Academic articulate it. They are also | academic and financial
academic Improvement university able to aid probation more
probation, Program probation accurately effectively.
identifying session and policy, identify articulate
his/her position completed an their status in consequences
in the Academic the probation of and remedies
probationary Improvement sequence, and for being on
process. Plan. explain academic

Included in potential probation. It is

SLO #1 consequences necessary,

Assessment and remedies. however, to

AY 12-13: Approximately place a stronger

275 Students 75% of the 275 emphasis on

on GPA Alert, were able to differentiating

Probation 1, articulate the academic and

Probation 2, difference financial aid

Reinstated between policies.

from academic

Suspension, probation and

Readmitted financial aid

on Probation probation

and Transfer (warning).

on Probation.

(N =275)
2.
AIP students will | Not In-session Included in AY 12-13 (N=57) The assessment | In AY 13-14, AIP
employ Previously | survey SLO #2 Target Goal: | 100% of AIP tool developed Coordinator will explore
academic Assessed. | and self Assessment 70% students who is not adequate | alternative methods of
practices and report. AY 12-13: attended a to accurately measuring student
behaviors 57 AIP Follow Up measure the improvement in
conducive to students who session (57 SLO, as it academic practices and
improving their attended a students) self- reflects what a behaviors.
academic Follow Up AIP reported student reports
performance. meeting. improvementin | andis not
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(N=57)

at least one of
the following:
attendance,
resource use,
time
management,
communication
with instructors.

necessarily an
indication of
what a students
does (employs).
One clear
indication of the
inadequacy of
the assessment
tool is the 100%
self-reported
improvement.

3.

AIP students will
demonstrate an
ability to assess
the
effectiveness of
their study skills
and testing
practices, and
apply effective
methods of
improvement.

Not
Previously
Assessed.

Self-
Assessment
survey and
self report.

Included in
SLO #3
Assessment
AY 12-13:

70 AIP
students who
took a Self-
Assessment
survey.

(N =70)

AY 12-13
Target Goal:
70%

(N=70)

AY 12-13, 55 of
70 AIP students
completed a
study/testing
assessment
survey. 17 of 55
(30.9%)
reported
study/test
practices above
the norm; 38 of
55 (69.1%)
reported
practices that
fall in the sub-
normal range.
At the
conclusion of
the AIP meeting,
55 of 55 (100%)
verbally

The assessment
tool (survey)
appears
inadequate to
the task of
accurately
measuring
improvement in
study/test skills
and practices.
Still, the survey
allowed AIP
Coordinator to
estimate such
skills, providing
an opportunity
to focus
discussion on
problem areas
and better
determine
effective

A more coordinated use
of in-session assessment
and tools such as LASSI
will be implemented to
provide a more reliable
set of measures for
particular study/test
skills and practices.
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indicated a solutions.
better
understanding
of the topics
presented and
expressed
confidence in
their ability to
improve.

15 of 70 AIP
students
participated in a
2-part self-
assessment
project Spring
2013. 8 of the
15 (53.3%)
reported
adequate/accep
table academic
practices in the
‘Before’
assessment; 15
of 15 (100%)
reported
improved
academic
practices in the
‘After’
assessment.

4.
AIP students will | Not Self report Included in AY 12-13 N =136 Data indicates In AY 13-14, AIP
demonstrate Previously | and In-Session | SLO #4 Target Goal: | 126 of 136 AIP that students Coordinator will explore
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their willingness | Assessed. | survey. Assessment 50% students are aware of alternative methods of
and ability to AY 12-13: surveyed available measuring student use
utilize on- 136 AIP (92.6%) academic of academic resources.
campus students on expressed a resources, and a
resources, GPA Alert, willingness to large majority
including Probation 1, make express a
tutoring Probation 2, more/better use | willingness and
resources, Reinstated of available desire to
career services, from academic employ such
and counseling Suspension, resources. resources.
opportunities. Readmitted In 57 Follow Up
on Probation sessions,
and Transfer approximately 8
on Probation. of 10 AIP
(N=136) students report
greater use of
available
academic
resources, such
as tutoring,
supplemental
instruction,
writing
assistance.
5.
AIP students will | Not AIP Datebase. | Included in AY 12-13 N =551 The Academic No significant changes
show greater Previously SLO #5 Target Goal: | Among AIP Improvement are planned at this time.
grade point Assessed. Assessment The number | students, 211 of | Program AIP Coordinator will re-
average AY 12-13: of AIP 275 improved appears to be of | visit AY 13-14.
improvement as 551 students students their Grade significant value
compared to total. 275 who Point Averages to students who
probationary students were | improve (76.7%) by an are on academic
students not AIP clients; their GPA average of probation and
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participating in 276 were will be 20% | +0.53/student. complete an
AIP activities. Non-AlIP (i.e. higher Among those Academic
did not meet relative to NOT Improvement
with the AIP students participating Plan.
Coordinator with similar | with AIP, 131 of
AY 12-13)) academic 276 improved
(N =551) standing their Grade
who chose Point Averages
not to (57.6%) by an
participate average of
in the +0.03/student.
Academic This reflects a
Improveme | 32.7% greater
nt Program improvement
(Non-AlIP). rate for AIP
students.
Further, AIP
students
improved their
Grade Point
Averages by
1760% as
compared to
Non-AIP
students.
6.
AIP students will | Not AIP Database | Included in AY 12-13: Among 106 AIP | Previous AIP Coordinator will
show increased | Previously | and AlS. SLO #6 AIP students | students, 74 Academic Years | investigate and consider
levels of Assessed. Assessment will have a were enrolled lead me to strategies to promote
retention as AY 12-13: 15% higher | the following believe that the | retention among AIP
compared to 221 students retention semester 15% goal is students.
probationary total enrolled | rate as (69.8%), as reachable, and
students not Fall 2012. 106 | compared compared to 66 | may well be
participating in students were | to Non-AIP of 115 Non-AIP | reached when it
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AIP activities. AIP clients students. students is possible to
who (*NOTE: As | enrolled the analyze Fall-to-
completedan | AY12-13is | following Fall retention
Academic the pilot semester rather than Fall-
Improvement | year for this | (57.4%). to-Spring
Plan Fall 2012; | assessment | Persistence persistence.
115 were plan, Fall-to- | among AlP
Non-AlIP Fall students is
students. retention 12.12% greater
(N =221) cannot be than the Non-

measured in | AIP persistence
this rate. This is
assessment | approaching the
report; this | 15% goal.
assessment
will,
however,
report
student
persistence
from Fall
2012 to
Spring 2013.

Comments:

B. Follow-up (closing the loop) on results and activities from previous assessment cycles. In this section, please describe actions taken during

this cycle that were based on, or implemented to address, the results of assessment from previous cycles.
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A. What SLO(s) B. When was this C. What were the D. Were the E. What were the results of the

did you address? | SLO last assessed? recommendations for change | recommendations for changes? If the changes were not
Please include from the previous change acted upon? If not, | effective, what are the next steps or
the outcome(s) assessment? why? the new recommendations?

verbatim from
the assessment
plan.

Comments:
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Appendix A: In-Session Survey
Academic Improvement Program  CSU-Pueblo Probation Policy and Resources Inquiry

During or at the conclusion of an AIP session, students will:

- Express an understanding of CSU-Pueblo Academic Probation Policy

- Clearly articulate his/her own standing in the probation/suspension sequence
- Explain potential consequences of being on Academic Probation

- Explain possible remedies to Academic Probation

- Express the differences between Academic Probation and similar status in SFS

- ldentify specific, course-related on-campus academic resources
- ldentify additional academic resources (e.g., online resources)
- Understand the uses of, and the usefulness of, such resources
- Express a willingness to make use of such academic resources

- Have been introduced to:
0 Effective time management practices
0 A variety of study skills and strategies
0 Methods of understanding and producing study aids
0 Improved test-taking techniques

Method of Use: During AIP session, the Coordinator will indicate student’s understanding of each item by marking on this sheet a “1” for yes or
“0” for no (or, the item was not discussed in the AIP session). These checklists will be kept in a binder, data to be entered in an Excel spreadsheet
managed by AIP work study.
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Appendix B: Self Assessment Survey

Learning and Study Skills Self-Assessment Survey

1.

10.

| become very anxious and have difficulty focusing during tests.
Always Often Sometimes Rarely Never

In order for me to do well in a class, | must have a personal interest in the subject.
Always Often Sometimes Rarely Never

| am easily distracted during tests, and have difficulty re-focusing on the material.
Always Often Sometimes Rarely Never

| often re-write lecture notes to improve my understanding of course material.
Always Often Sometimes Rarely Never

| become frustrated with difficult material and will sometimes give up.
Always Often Sometimes Rarely Never

| will make or find practice tests to prepare for actual tests.
Always Often Sometimes Rarely Never

| often get lost in the details while studying.
Always Often Sometimes Rarely Never

Reading something several times is an effective study method for me.
Always Often Sometimes Rarely Never

| know when | will be studying and doing homework because | set time aside for it.
Always Often Sometimes Rarely Never

| am a fairly confident test taker.
Always Often Sometimes Rarely Never
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Colorado State University — Pueblo Academic Program Assessment Report for AY 2012-2013

Program:_Disability Resource Office

Completed by: _Katherine Devine, Disability Resource Coordinator

Due: Junel, 2013

Date: May 16, 2013

Assessment contributors (other faculty involved in this program’s assessment): Pam Chambers, Interim Director Student Academic Services

Please complete this form for each undergraduate, minor, certificate, and graduate program (e.g., B.A., B.S., M.S.) in your department. Please

copy any addenda (e.g., rubrics) and paste them in this document, and return it to Erin Frew, erin.frew@colostate-pueblo.edu as an email

attachment before June 1, 2013. You’ll also find the form at the assessment website at http://www.colostate-

pueblo.edu/Assessment/Resources/Pages/default.aspx. Thank you.

I. Program student learning outcomes (SLOs) assessed in this cycle, processes, results, and recommendations.

A. Which of the | B. When C. What D. Who was E. Whatis F. What were the G. What were | H. What
program SLOs was this method assessed? the expected | results of the the changes/improvements
were assessed | SLO last was used Please fully achievement | assessment? department’s | to the program are
during this assessed? | for describe the | level and conclusions planned based on this
cycle? Please assessing student how many about student | assessment?
include the the SLO? group. students performance?
outcome(s) Please should be at
verbatim from include a it?
the assessment copy of
plan. any rubrics

used in the

assessmen

t process.
Students new to Not Post - Intake Students new to | The 2012-2013 Understanding of the Overall students DRO staff will continue to
DRO registration previously Survey (See the DRO academic year process for registering indicated improve on the
process in 2012- assessed. Appendix A) registration will be the with the DRO - 72.7% understanding of | communication of the
2013 will self- process who baseline year, strong, 27.3% the process for available resouces on
report a clear met with DRC or | and then by moderate. registering with campus. To help with this
understanding of Interim Director | 2013-2014, Understanding of the DRO, their DRO staff will provide

the rights and
responsibilities

beginning Fall
2012. Atotal of

understanding
of student rights

student responsibilities

within the DRO

responsibilities,
and comfort with

students with handouts of
information regarding
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associated with the
registration and
reasonable
accommodation
process via a post
intake survey.

22 surveys were
complete.

and
responsibilities
will be at a 75%
level.

registration process —
86.4% strong, 13.6%
moderate.
Understanding of DRO
services — 77.3% strong,
22.7% moderate.
Understanding of other
resources available on
campus — 68.2% strong,
31.8% moderate.
Reporting comfort with
DRO process and staff —
72.7% strong, 22.7%
moderate, 4.5% Neutral

the staff.
However, DRO
staff needs to
better convey the
other resources
available on
campus and the
overall process
for registering
with the DRO to
meet target goal
in all areas.

resources available on
campus. To encourage
better understanding of the
process for registering with
the DRO, DRO staff will ask
more questions of students
during intake and have
students verbalize their
understanding of the DRO
registration process. The
DRO Assessment Plan will be
updated to clarify the
desired level of
understanding students will
demonstrate (i.e. strong).

Comments:

DRO staff will look at better methods of delivery for post-intake surveys to get better participation from intake students.

B. Follow-up (closing the loop) on results and activities from previous assessment cycles. In this section, please describe actions taken during
this cycle that were based on, or implemented to address, the results of assessment from previous cycles.

A. What SLO(s)

did you address?

Please include
the outcome(s)
verbatim from
the assessment
plan.

B. When was this
SLO last assessed?

C. What were the
recommendations for change
from the previous
assessment?

D. Were the
recommendations for
change acted upon? If not,

E. What were the results of the
changes? If the changes were not
effective, what are the next steps or
the new recommendations?

Comments:
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Appendix A

Disability Resource Office Intake Survey

1. After my intake appointment, | fully understand the process for registering with the Disability Resource Office.

Strongly Agree Moderately Agree Neither Agree nor Disagree Moderately Disagree Strongly Disagree
2. | better understand my responsibilities within the Disability Resource Office's registration process.

Strongly Agree Moderately Agree Neither Agree nor Disagree Moderately Disagree Strongly Disagree
3. | better understand the services offered and not offered by the Disability Resource Office.

Strongly Agree Moderately Agree Neither Agree nor Disagree Moderately Disagree Strongly Disagree
4. Based on the information presented to me during the intake process, | am aware of other resources available on campus (i.e. Student Support Services,
Tutoring Centers, Veterans Upward Bound, etc.)

Strongly Agree Moderately Agree Neither Agree nor Disagree Moderately Disagree Strongly Disagree
5. | feel comfortable with the process for registering with the Disability Resource Office and working with the DRO staff.

Strongly Agree Moderately Agree Neither Agree nor Disagree Moderately Disagree Strongly Disagree
6. After completing my intake appointment...

| intend to register with the Disability Resource Office and will provide/have provided documentation.
| want to register with the Disability Resource Office but have concerns about providing documentation.
| am uncertain if | will register with the Disability Resource Office.

-

| will not be registering with the Disability Resource Office.

Please Comment:
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Colorado State University — Pueblo Academic Program Assessment Report for AY 2012-2013

Program:_CHASS Gen Ed Tutoring Center

Completed by:  Keli Hibbert

Assessment contributors (other faculty involved in this program’s assessment):

Due: Junel, 2013

Date: May 17, 2013

Please complete this form for each undergraduate, minor, certificate, and graduate program (e.g., B.A., B.S., M.S.) in your department. Please

copy any addenda (e.g., rubrics) and paste them in this document, and return it to Erin Frew, erin.frew@colostate-pueblo.edu as an email

attachment before June 1, 2013. You’ll also find the form at the assessment website at http://www.colostate-

pueblo.edu/Assessment/Resources/Pages/default.aspx. Thank you.

I. Program student learning outcomes (SLOs) assessed in this cycle, processes, results, and recommendations.

A. Which of the | B. When | C. What method D. Whowas | E. Whatis F. What G. What were the H. What

program SLOs was this | was used for assessed? the were the department’s changes/improvements
were assessed | SLO last | assessing the SLO? | Please fully | expected results of the | conclusions about to the program are
during this assesse | Please include a describe the | achievement | assessment? | student planned based on this
cycle? Please d? copy of any student level and performance? assessment?

include the rubrics used in group. how many

outcome(s) the assessment students

verbatim from process. should be at

the assessment it?

plan.

1. Students n/a e  Weekly Students Students will | Students Student responses Tutor training will work
who request a CHASS GET will who identify the | responded greatly exceed to develop tutors’ focus
tutor for electronically requested a | learning 42.9% Agree | expectations. on teaching larger
individual or survey students CHASS effects of and 42.9% Results demonstrate | concepts related to the
small group who have visited General sessions for | Strongly the effectiveness course material.
sessions will for tutoring. The Education course Agree when | tutors have for

demonstrate focus of the Tutor, material and | asked about | providing take-away

course content weekly surveys attendeda | study understandi | knowledge in their

knowledge. will be session in strategies ngideas for | sessions and
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(Objectives A, determining the the CHASS with a the class and | improving what
B, and C) effect of the GET Center, | positive learning to students remember.
tutoring on the and response on | work with
subject the provided an | the surveys | the class
student reports. email at a rate of material.
(see Addendum address 70%. Positive
Al) N=14 (Objectives response at
A, B,and C) a rate of
(SLOs #1 and | 85.7%.
#2)
Students will n/a e Midterm Students Students There were To address the lack Rather than rely on
complete a Survey responses | who who no of responses, a new | sending the online
different will be collected at | requested a | complete responses to | method of delivery survey to students,
midterm the beginning of CHASS electronic the midterm | and collection will tutors will provide a
survey. Week 8 and General surveys will | survey be implemented paper survey at the end
reported on an Education identify the | requests. next academic year. | of their session
automated report. | Tutor, learning The purpose was to | scheduled for the week
(see Addendum attended a effects of see that students after midterms.
A.2) session in sessions for are able to apply
the CHASS course knowledge and
GET Center, | material and strategies from their
and study sessions.
provided an | strategies
email with a
address positive
response at
a rate of
70%.
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Students will n/a ¢ Final Students Students Students Students self Tutors will continue to
complete a Survey responses | who who who identify that they incorporate study skill
different final will be collected requested a | complete responded have acquired skills, | discussions into their
survey. after grades are CHASS electronic to the end- strategies, sessions.
posted for the General surveys will | of-semester | processes, or
semester. Education identify the | survey progress in sessions
(see Addendum Tutor, learning reported that have been
A.3) attended a effects of 100% applicable to their
session in sessions for | improvemen | overall studies.
the CHASS course tin class
GET Center, | material and | performance
and study ,
provided an | strategies preparation,
email with a and
address positive understandi
N=7 response at | ng of class
a rate of materials.
70%.
Students who AY Using session data | Students Students Fall The final grades for | We will continue to
visit their 2011- and course grade | who visited | who visit 6 92.9% pass students greatly encourage students to
CHASS GET 2012 reports, staff will CHASS GET | times or Spring exceedes attend their scheduled
tutor 6 times or count the number | Tutors for more for a 85.7% pass expectations. sessions regularly.
more for a class of multiple six or more | class will Combined Therefore, for a Tutors will be trained to
will receive a sessions for each sessions receive a 90.5% pass majority of students, | establish individual goals
passing grade student and during the passing ) visiting consistently | based on students’
for that course record the final semester grade for results in passing needs so that there is
at a rate of grades for forany one | thatcourse. grades. additional incentive to
75%. students who class The target return for sessions.
visited their Fall N=28 will be a
CHASS GET tutor 6 | Spring N=14 | 75% pass
times or more for | Combined rate for
each class. N=42 these
participants
in CHASS
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GET.

(Objectives
A, B, C,and
D) (SLOs #1
and #2)
Eighty percent | n/a Assessment CSU-Pueblo | Eighty While 100% | Having one goal for | Providing tutors with
of tutors will Rubric student percent of of tutors improvement paid, scheduled training
accomplish Using the goals for | CHASS GET | tutors will averaged (established by the will allow supervisor to
satisfactory semester training, | tutors accomplish scores at Writing Room and communicate and
progress (score each tutor will working Fall | satisfactory | and above CHASS GET enforce policies and
of 4 or 5) be evaluated for 2012 and progress the 15 Coordinator) will procedures and engage
toward progress and Spring 2013 | (score of 4 (Required), allow for focused tutors in further
semester development N=10 or 5) toward | only 50% discussion during development of tutoring
program goals. throughout the semester achieved training and will pedagogy and
semester using a program overall help tutors identify | strategies.
rubric. goals. average areas they need to The main areas for tutor
(see Addendum B) (Objective ratings of 4 improve to better improvement are
D) (SLOs #1 (Good) to 5 provide academic policies and procedures:
and #2) (Excellent). support for session forms, time
Ona 25 students. These sheets, and the use of
point scale, areas may headphones and
the average | include strengthenin | personal electronics at
score for all g content work. Therefore, the
tutors was knowledge and focus of the ongoing
19.1. vocabulary, incorpor | training for AY 2013-
ating study skills into | 2014 will be the policies
sessions, and and procedures for GET
understanding CHASS Tutors.
tutoring pedagogy.
2. Students will | n/a e  Weekly Students Students Students Looking at the take- | Many students are
discuss course CHASS GET will who who responded away knowledge applying the strategies
content and electronically requested a | complete 42.9% Agree | from the session provided in tutoring for
apply that survey students CHASS electronic and 42.9% and what the one class to their other
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knowledge to who have visited General surveys will | Strongly student remembers | work. Tutor training will
course for tutoring. The Education identify the | Agree that from the session will | work to help tutors
discussions and focus of the Tutor, learning the learning | help measure the show students how to
readings. weekly surveys attended a effects of strategy and | effectiveness of make connections to
(Objectives A, will be session in sessions for | information | sessions. When further develop their
B, and C) determining the the CHASS course was relevant | students are offered | study skills.
effect of the GET Center, | material and | to class. The | strategies and study | This information will be
tutoring on the and study total positive | skills for one class, used to encourage
subject the provided an | strategies response to | they are able to instructors to send their
student reports. email with a the question | apply them to students to the CHASS
(see Addendum address. positive is 85.8%. others and develop | Gen Ed Tutoring Center.
Al) N=14 response at | Students their study skills and
a rate of responded strengthen their
70%. 50% agree habits.
and 21.4%
Strongly
Agree that
their session
content was
useful in
other
classes. The
total positive
response to
the question
is 71.4%.
n/a e Midterm | Students Students There were There must be Rather than rely on
Survey responses | who who no changes made to sending the online
will be collected at | requested a | complete responses to | the delivery and survey to students,
the beginning of CHASS electronic the midterm | response tutors will provide a
Week 8 and General surveys will | survey opportunities for paper survey at the end
reported on an Education identify the | requests. students. A new of their session
automated report. | Tutor, learning method of delivery scheduled for the week
(see Addendum attendeda | effects of and collection will after midterms.
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A.2) session in sessions for be implemented
the CHASS course next academic year.
GET Center, | material and The purpose was to
and study see that students
provided an | strategies are able to apply
email with a knowledge and
address. positive strategies from their
response at sessions.
a rate of
70%.
n/a e Final Students Students Students The survey Many students are
The Writing Room | who who responded demonstrates that applying the strategies
and CHASS GET requested a | complete 14.3% Agree | students are able to | provided in tutoring for
Coordinator will CHASS electronic and 57.1% apply knowledge one class to their other
send a final survey | General surveys will | Strongly and strategies from | work. Tutor training will
with questions Education identify the | Agree that their sessions to work to help tutors
different from the | Tutor, learning working with | other classes. show students how to
weekly and attended a effects of a tutor was make connections to
midterm surveys session in sessions for | usefulin further develop their
during Week 15 of | the CHASS course classes other study skills.
the semester. GET Center, | material and | than the one
Responses will be | and study for which
collected after provided an | strategies they worked
grades are posted | email with a with a tutor.
for the semester. | address positive The total
(see Addendum N=7 response at | positive
A.3) a rate of response is
70%. 71.4%.

Comments:
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B. Follow-up (closing the loop) on results and activities from previous assessment cycles. In this section, please describe actions taken during

this cycle that were based on, or implemented to address, the results of assessment from previous cycles.

A. What SLO(s)
did you address?
Please include
the outcome(s)
verbatim from
the assessment
plan.

B. When was this
SLO last assessed?

C. What were the

recommendations for change

from the previous
assessment?

D. Were the
recommendations for
change acted upon? If not,
why?

E. What were the results of the
changes? If the changes were not
effective, what are the next steps or
the new recommendations?

Students who
request a tutor
for individual or
small group
sessions will
demonstrate
course content
knowledge
(SLO#1).
Students who
visit their CHASS
GET tutor 6
times or more
for a class will
receive a
passing grade
for that course
at a rate of 75%.

AY 11-12
(see Addendum C)

Continue collecting and

evaluating data.

Data was collected and
reported.

This information will continue to be
collected. An increased number of
session visits with a CHASS GET Tutor
impacts student success rates
positively.

Comments:
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Addendum A
Student Session Survey
A.1 Weekly

What did you learn in your session?

Check all that apply: study skills, homework/assignment, test review, class discussion, reading/text book information, using resources, nothing,

other

Identify how you disagree or agree with the following statements.
Working with my tutor helped me understand the idea(s) for the course.

Strongly disagree/disagree/ agree/ strongly agree
My tutor helped me learn how to work with the material from class.

Strongly disagree/disagree/ agree/ strongly agree

| used the strategy or information from my session for my class this week.

Strongly disagree/disagree/ agree/ strongly agree
The information from my session has been useful in other classes.

Strongly disagree/disagree/ agree/ strongly agree

Will you return for another session?
No/ Maybe/ not sure/ Probably/ Definitely

Comments:
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A.2 MIDTERM

My tutor taught me a strategy that | can use.
Strongly disagree/disagree/ agree/ strongly agree

My tutor taught me about resources and/or techniques to improve my study skills.
Strongly disagree/disagree/ agree/ strongly agree

Working with my tutor has helped me participate in class.

Strongly disagree/disagree/ agree/ strongly agree
Comments:

A.3 FINAL
Working with a Gen Ed Tutor improved my overall performance in the class.
Strongly disagree/disagree/ agree/ strongly agree

| was better prepared for class and exams because | worked with a Gen Ed Tutor.
Strongly disagree/disagree/ agree/ strongly agree

| understood the materials for the class because | worked with a Gen Ed Tutor.
Strongly disagree/disagree/ agree/ strongly agree

Working with a tutor has been useful in classes other than the one | came in for (e.g. applying study skills, using strategies for studying.
Strongly disagree/disagree/ agree/ strongly agree

How many times did you meet with a tutor this semester?
1-3 sessions 4-6 sessions 7-10 sessions more than 11 sessions

Please take a minute to identify some of the main things you learned from working with your Gen Ed Tutor this semester:

Comments:
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Addendum B

Student Employee Evaluation Rubric

Category

Unacceptable (1)

Poor (2)

Required (3)

Good (4)

Excellent (5)

Professionalis
m

*takes phone to
sessions

*arrives late for work
*doesn’t check in with
the front office
*ignores co-workers and
students

*stays at the OWL
computers

*does not inform
supervisor of absences
*engages inappropriate
topics of conversation

*leaves students waiting
while putting away personal
items

*focuses on Facebook and
personal emails rather than
observing sessions

*has to be told when
students arrive

*has to be told to turnin
confirmation page and enter
hours

*arrives on time and prepared
to work

*greets each person who
comes in the space

*sits down directly with the
student to begin the session
*checks folder and wears
name tag

*enters hours weekly
*returns all forms timely,
completely, and accurately
*follows policies and
procedures without having to
be reminded

*refrains from inappropriate
conversation topics

In addition to rating 3
*invites students to return
and reminds of scheduled
appointments

*observes sessions taking
place in the space (if student
no-shows appointment)
*assists other staff without
interrupting or having to be
asked

In addition to ratings 3
and 4

*creates an inviting
space for students and
co-workers

*makes students feel
welcome and heard
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Sessions *takes students *tells rather than teaches *establishes comfortable In addition to rating 3 In addition to ratings 3
homework, books, and *fails to establish a clear meetings with students *engages students in and 4
papers agenda for the session *asks to see students’ sessions and the learning *fosters
*leaves the students *covers more than three assignments process understanding of the
during a session topics in a session *discusses due dates and *develops one specific focus | information presented
*sits across rather than | *makes minimal eye contact | points in the studying/ for a session in sessions
next to students *ignore students’ requests learning process *enables students to *maintains
*ignores students *establishes a clear agenda establish a process for appropriate focus and
*corrects homework or and maintains focus studying, retaining, taking attention on students
edits throughout sessions notes, and increasing fluency | during sessions
*writes on students’ *establishes a shared space in the subject *establishes
notes and assignments for working together during supportive, consistent
*does all the talking sessions sessions with students
*doesn’t make eye *teaches rather than edits or
contact with the tells
students
*makes the students
uncomfortable
Content *fails to refer to any *avoids explaining/lack of *able to assess students’ In addition to 3 In addition to 3 and 4
Knowledge resources understanding in the topic understanding and provide *provides opportunities for *demonstrates

*makes up information
*uses or encourages a
translator, conjugator,
or similar device/service
as a “solution”

*is unaware of grammar,
theory, or relevant course
knowledge

*fails to use appropriate
resources

appropriate explanation and
information

*refers students to
appropriate resources and
demonstrates use

*explains processes
*utilizes students’ works for
examples

students to practice—
understands well enough to
generate examples to benefit
understanding
*demonstrates clear
modeling for studying and
using resources

*utilize resources and teach
students how to do the same

familiarity with
multiple resources
and approaches to
subject material
*seeks and creates
beneficial resources
for sessions
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Paperwork
and Session
forms

*|leaves information
blank on session forms
*takes session forms
from the office

*submits illegible
information on session
forms

*does not include session
details (“verbs” is not a clear
description)

*|leaves off time information
for sessions

*does not turn in weekly
confirmation forms
*doesn’t enter hours into
PAWSs

*reviews session forms for
complete information and
asks students for clarification
*provides clear overview of
session content

*includes session start and
end time

*submits forms in a timely
fashion

*provides developed notes
for sessions (worked on —er
conjugation of chapter 8
verbs)

*helps others
accurately complete
session forms

Participation

*avoids discussions
*wears headphones
*works on computer
and ignores activities in
the space

*hostile to supervisor
and experienced tutor
guidance

*fails to complete readings,
tasks, and assignments
*constantly texting while at
work

*ignores guidance and
advice

*checks in with front office
staff

*|logs into the wiki

*listens to information and
instruction and applies
throughout work performance

*thoughtfully comments on
wiki posts and pages
*observes sessions beyond
training

*asks to help with
projects and assist
with program
developments
*help other tutors
during and outside
sessions
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Addendum C

Table 1. Students earning passing grades who visited the CHASS GET 6 times or more.

Sessions FA 2011 SP 2012 SU 2012 Total

Students® with 17 21 0 38

passing grades2

Students” with 3 1 0 4

failing or W grades

Percentage Pass 85% 95.5% 0 90.5%

1. Students who visited a CHASS GET tutor six or more times during the semester per class.
2. Passing grades as defined by the Faculty Advising Handbook (pg. 9) and 2011-2012 CSU-Pueblo Catalog (pg. 49).

Source: Student Academic Services, CHASS GenEd Tutoring Center Logs, 2011-2012

Created by IEC January 2011, Revised October 2011, Revised July 2012 Page 69 of 69



